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Two approaches with complementary
elements, Responsive Classroom and Orff Schulwerk,
contribute to students’ learning through play, process,

and exploration. This article compares the two approaches,
identifying strategies that link the two and enhance both
in the music classroom.

Singing lightens our loads, singing cheers our day, and singing together
makes us part of a community.
Paula Denton and Roxann Kriete

By Matthew Stensrud

g very day in the music classroom, the importance of singing is un-
deniable. Someone with experience in the Schulwerk might think
the quote above stems from any number of Orifl resources. Sur-
) 4 prisingly, it is from The First Six Weeks of School, an elementary
education resource that supports the Responsive Classroom (RC} approach
{Denton & Kriete, 2000}.

The author’s first experience with the RC approach—singing songs, playing
games, and discovering classroom materials—made it clear that Orff and
RC partner well. As educational stakeholder s, Orff music teachers strive
to provide cross-curricula experiences that enhance the general classroom
and school community while preserving the foundations of the Schulwerk.
The ideals of Responsive Glassroom in combination with Orff Schulwerk
can create a collaborative cutture for colleagues and enable student success
both in the classroom and the community.




What is Responsive Classroom?

Responsive Classroom is an “approach to ele-
mentary education that leads to greater teacher
effectiveness, higher student achievement, and
improved school climate” {(Northeast Foundation
for Children [NEFC], n.d.). Note that RG, like
Orff Schulwerk, uses the word “approach” over
the more rigid “method.”

Inspired by elementary classroom teachers, the
- RC approach recognizes that knowing our children
developmentally and culturally is an essential
part of teaching. RC creates an equal balance of
social and academic curricula and employs this
balance with students through an explorative- and
process-driven approach.

The guiding principles of Responsive Classroom
include:

The social curriculum is as important as the

academic curriculum.

m How children learn is as important as what
they learn.

s The greatest cognitive growth occurs through
social interaction.

@ To be successful academically and socually,
children need to learn and practice specific
social skills: cooperation, assertion, respon-
sibility, empathy, and self-control.

B We must know our children individually, cul-
turally, and developmentally.

B Knowing the families of the children we teach
is as important as knowing the children.

g Teachers and administrators must model the
social and academic skills that they wish to
teach their students. (Kriete, 2002, p. 4)

These principles connect with the Schulwerk
in many ways. While students delight in singing
and playing “Head and Shoulders Baby” (Amidon,
1991, p. 10) because of the catchy rhythms and
enticing actions, the enjoyment emerges from
the social connection when students play with a
friend. RC expands upon these principles with a
set of teaching practices: morning meeting, guided
discovery, and academic choice.

Morning meeting is a 20-minute active gathering
Jed by the classroom teacher at the start of the
day. The meeting might include songs, games, or
a class note. It prepares the classroom as a wel-
coming, community-centered environment. Here,
each child is greeted, recognized, and given time
to share his or her individuality.

Guided discovery is a focused, purposeful, and
playful technique teachers use to introduce students
to classroom materials, areas, and activities (Denton
& Kriete, 2000, p. 15). Kindergarteners taking part
in guided discovery are encouraged to explore how
crayons feel, use them as blocks, and find different
ways to color before the teacher guides them toward
the correct classroom use. This discovery allows
students to think creatively through open-ended
questions, such as “how can these crayons help us
learn?” Guided discovery also employs student mod-
eling, where students have the opportunity to learn
from one another and better understand holding and
using crayons in a child-centered way. In the music
classroom, guided discovery appears when we create
a similar activity for students using xylophone bars.

Academic choice occurs when teachers create
parameters for students to take risks, make mistakes,
and create their own final products. A fourth-grade
long-division project incorporating academic choice
allows students to demonstrate what they have learned
in an individual way. One student may make a board
game, another may write a song, while another may
create a comic strip (Denton, 2005, p. 6).

Found within academic choice is the natural cycle
of learning: The students initiate goal planning,
achieve the goal through active working, and reflect
on the experience and product with oneself and
others. When asking students to create a dance in
AB form, music teachers are giving students the
opportunity to make academic choices.

Implementing each of these RC teaching prac-
tices within Orff Schulwerk happens quite natural-
ly. ‘Through play, process, and exploration, music
teachers can integrate RC principles and remain
true to the Orff process.

Play

As Shamrock states, “The impetus for Orff Schul-
werk lies in children’s natural group-play behavior”
(n.d., para. 2). At the heart of the Schulwerk is
the opportunity to play. Bringing the feeling of the
playground into the classroom affirms a child’s
natural style of learning.

In the modern-day classvoorm, this sense of play
is almost non-existent, and “traditional schooling
often comes as a rude shock to children” {Goodkin,
2002, p. T1). Both Orff and Responsive Classroom
agree it is critical that we find ways to incorporate
play into our classrooms {Roser, 2009, p. i).
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RC encourages play through rhythmic greetings,
finger plays, and movement games. In a general
classroom, an RC-based “Hidey, Hidey, Hidey, Ho”
call-and-response greeting, where students create
their own way to “boogie” {(Kriete, 2002, p. 166},

Figure 1: Four Variations on the Name Game.
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and a group activity exploring different voices based
on Maurice Sendak’s spocky October stanza from
Chicken Soup with Rice (Kriete, 2002, p. 73} may
give the impression that an Orff teacher infilirated
the general education classroom,
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ADAFTED FROM KRIETE, R. (2002}, THE MORNING MEETING BOOK, P. 170. ARRANGED BY MATTHEW STENSRUD.
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Morning meeting greetings merge the social and
the academic curricula, They enable students to hear
and use each other’s names and practice social skills
necessary for success both outside and inside the
classroom. In one greeting activity, the name game,

students respond with their first name and the class
echoes back, as seen in Name Game #1 (Kriele,
2002, p. 170). As the year progresses, students can
try Name Game #2 and say their last name while

. the class responds with their first name, or advance

Figure 2: Speech Piece Adapted From the Poem, “As | Was Going to St. lves.”

As I Was Going to St. Ives - Speech Piece

Tradtional Poem Doug Goodkin, arranged by Matthew Stensrud
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to Name Game #3 and say their first name while the
class responds with their last name (see Figure 1).
For cross-curricula development, teachers
could also explore another content area, such
as geography. In Name Game #4 (see Figure 1
on page 36), students could explore various city
names; give “New York” and “Albany” a try. This
activity, comfortably at home in both RC and
Orif Schulwerk, explores how aspects of play are
developed consciously to involve learners (Amer-
ican Orff-Schulwerk Association [AOSA], n.d.).

Process

The Orff process of imitating, exploring, and creat-
ing is derived from its elemental style. Orfl and Keet-
man’s Music for Children reveals musical models
that demonstrate the process, from a simple beat
to complex mixed meter or from sol-mi to I-V-V
progressions (Keetman & Orff, 1976). Each step
in this practice lets us step back “more and more,
as students gain in confidence and ability, from a
leadership role to that of a facilitator” (Shamvock,
1997, p. 21). The detailed dissection of a melody
from Masic for Ghildren: Volume I, beginning with

mi-re-do and ending with “Ding Dong Diggidiggi- -

dong,” is an example of the process at its finest
(Murray, Keetman & Orff, 1976, p. 24, no. 30).

nizes that the pacing and progression of a lesson is
as meaningful as the material. First introduced to
the author by Doug Goodkin, the poem “As 1 Was
Going to St. Ives” (Goodkin, 2008, p. 60) highlights
the strength in scaffolding (sec Figure 2 on page 37):

B Students take seven steps together in a circle,
using a common rhythmic patternof J 1 J] 1. -

Students say the numbers one through seven
to the same pattern {try different languages
for variety).

m Students alternate stepping and saying
the pattern.

a Students say and step together.

& The teacher leads other ways to count to seven
on the body (pat, clap, snap, shoulder, chest,
a combination of multiple actions, etc).

B Students explore different ways to count to
seven on their bodies individually.

B The teacher speaks one stanza at a time, and
each student responds with his or her way of
counting {0 seven on the body.

B Half of the class speaks the poem, and the other
half responds with counting to seven using body
percussion. Then they switch roles and repeat.

This process-hased approach helps students

achieve success through constant but creative rep-
etition. In the development of the lesson, students
could create a body percussion

A baby banging on pots and pans, a toddler wobbling through
his first steps, a child scavenging for treasure in the sandbox—
all are exploring and following their developmental impulses.

pattern in groups, transfer their
pattern to unpitched percussion
or xylophones, or dramatize what
happens on the way to St, Ives. The
ideas for variations are infinite.

The second RC guiding principle states that
how children learn is as important as what they
learn. The Orff process exemplifies this approach

RC explores a similar procedure: A simple greet-
ing, “hello,” to students’ classmates on the first day
evolves into a complex game in multiple languages
a few weeks later. This scaffolding approach recog-
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Figure 3: Traditional Speech Piece "Don't Say ‘Ain't."””
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when moving from teacher-centered imitation to
student-focused creation. Successfully gniding stu-
dents through purposeful experiences is “much more
important than developing impressive end products”
(Shamrock, n.d., Pedagogy section, para. 8).

. Explore

A baby banging on pots and pans, a toddler wobbling
through his first steps, a child scavenging for treasure
in the sandhox—all are exploring and following their
developmental impulses. Orff Schulwerk encounters
allow for preliminary play, “guided experiences in
spontaneous exploration of the materials under focus™
(AOSA, n.d.). For example, before playing a xylephone,

a child feels, examines, and builds with the bars. Before
singing a diatonic melody, a child explores wailing like a
siren, “chooing” like a train, and spooking like a ghost.

The RC practice of guided discovery gives chil-
dren this same opportunity of exploration. If stu-
dents are discovering blocks for the first time, they
are encouraged to “make something high, something
flat, something that has open spaces” (Kriete, 2002,
p- 17). Through the Orff Schulwerk process, we
encourage students to make twisty, open, and tall
shapes when exploring movement.

First-grade students explore their bodies by cre-
ating sheep, airplanes, sharks, and trees from Eric
Carle’s Little Cloud (1996). When choosing their

39
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purposeful

path

ways

1

favorite cloud character from the story, students
also explore a cadre of unpitched percussion in-
struments and find sounds that fit the characters.
Exploring these instruments further, students may
realize instruments can become art, and turn the
tambourine into a head, the guiro inte a body, and
the rhythm sticks into four sheep legs.

As the Schulwerk moves from exploration to
creation, so does RC move from guided discovery
to academic choice. The speech piece “Don’t Say
‘Ain’t” (see Figure 3) is always popular with the
author’s fourth-grade students. It gives them the
opportunity to create their own ostinati using the
structure of the rhythmic building bricks:

u Students imitate the rhythmic building bricks

through various body percussion patterns.

B The teacher leads the creation of ostinati by

putting two bricks together.

The teacher leads an exploration of these ostinati

through various body percussion combinations.

# Students learn the poem by rote.

8 Students add steady beat {pat) while speaking

the poem.

lassroom, Book1 - 9
mis and Beth Ann Hepburn -
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B Students add previous learned ostinati while
speaking the poem.

1 Each student chooses a favorite ostinato, and
class performs all individual choices simulta-
neously with the poem.

a Each student makes one small change to the
favorite ostinato, creates a new ostinato, and -
performs it with the poem,

B In small groups, students create new
body percussion ostinati using two teacher-
specified building bricks.

Students then create nesw body percussion
ostinati using any two of the building bricks.

m Students trausfer ostinati to unpitched per-
cussion, using one or more instruments and
perform with poem.

In this example, students have an opportunity
to imitate teacher-created ostinati, watch the
teacher explore putting bricks together to create
ostihati, and take small musical risks before being
asked to make academic choices in small groups.
The two ostinati examples shown in “Don’t Say
‘Ain’t™ illustrates how Keetman’s five building




bricks create complementary and engaging osti-
nati for student performance.

Children learn best when given opportunities
to take risks, explore options, and choose their
own paths; RG’s academic choice and Orff’s com-
position process promotes these student-directed
creations within a clear framework.

Creating a Cohesive School Community
Instilling social and academic skills in the
classroom is more successful when a school
comniunity shares values and principles. Using
Responsive Classroom in the Orff music classroom
is one way to create continuity within a school.
Teachers’ basic comprehension of RC helps
bridge the gap between the music classroom and
the general classroom. It also promotes consis-
tency within the school culture.

Throughout the day, RC teachers provide chil-
dren with brain breaks known as energizers. These
are “quick, whole-group activities that can be done
anywhere and anytime [during] the school day”
(Roser, 2009, p. i). Energizers give students a
mental break and a chance to play. Good energizers
include “My Sweet Old Aunt” (Roser, p. 48), “Set
the Table” {Roser, p. 66), “This Old Man” (Denton
& Kriete, 2000, p. 209), and “Hickety-Pickety
Bumble Bee” (Kriete, 2002, p. 166).
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